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Abstract

Whilst preceding scholarships globally discourse on “management education, its pros, cons and challenges” for
Higher education, there is incontestably a dearth of scholarship in the context of the Faculty of Business and
Entrepreneurship at the National University of Samoa. Naz et al. (2015) study deliberated on the South Pacific
context and based on the review of the literature and theoretical underpinnings, proposed a research model for
future empirical discourse. The purpose of this scholarship however, is to enlighten scholars on management
education as a contemporary theme of discourse and drawing from the analyses of the literature elucidate the
trends in management education, illuminate the justification for taking the plunge on management education,
proposing key challenges and lessons for the Department of Management, Tourism and Hospitality in the Faculty
of Business and Entrepreneurship at the National University of Samoa as it charts its way forward in the
international platform. This scholarship seeks to fill in the research gap by exploring how operative changes at
the institutional level in management education can enable the Faculty to strategically profile and position itself
to reap the innumerable benefits from globalisation and the tech revolution.
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Introduction

The forces of globalisation coupled with the revolution brought about by Information and
Communication Technologies (ICTs) have acclimatized the internationalisation and trans-
nationalisation of Higher education (HE) and the progress of Higher Education Institutions (HEIs) in the
21st century has been mirrored through the lenses of these cutting-edge global trends, that is
challenging for amendments to didactic strategic primacies; and precisely for management education
(ME) (Krupa et al., 2015; Lavy and Rashkovits, 2016; Pérez-Montoro and Tammaro, 2012). ME is
theorized as being principally connected to the purpose or aims of education (Bush, 2011). The history
of ME dates back to the 19th century with its emergence in the US and Europe attributed mainly to
societal changes resulting from trade and commerce. In the US, the emphasis was primarily on public
managers in contrast to the private sector preparation in Europe (Kaplan, 2014; Spender, 2016).
Scholars have deliberated that global trends (social, economic, legal-political, cultural, international)
necessitate a conjoint effect as it influences HEls and congruently HEIls retorts to these impacts via
strategies and programmes (Krupa et al., 2015; Lavy and Rashkovits, 2016; Maringe and Foskett, 2010;
Pérez-Montoro and Tammaro, 2012). Management educators have been incited to advance the
curriculum in ways that its programme improvement, pedagogical efforts and learning backgrounds
are receptive and profoundly acknowledge multiple cultures (Eisenberg et al. 2013; Erez et al. 2013;
Hardy and Tolhurst 2014; Ming et al., 2013). Congruently, scholarships have also discoursed that ICTs
have afforded voluminous credible and arguing assessments in the context of HE which HEls have
correspondingly responded to (Legon et al.,, 2019; Seaman et al., 2018). Given that management
education is operative in this environment calls for a steady yet intense transformation by the
management educators (Association to Advance Collegiate Schools of Business (AACSB), 2016)).
Against this backdrop, it is quoted in scholarships that the number and range of management
education providers is recurrently succeeding in developing countries, where both the mandate and
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supply are particularly up-surging resulting in incoherence in traditional study and learning pathways
(AACSB, 2011; 2016; Altbach et al., 2009; Global Foundation for Management Education (GFME),
2008). Thus, the result being that management educators in HEls are re-aligning their programmes
and curricula to encounter the diverse and fluctuating requests of the stakeholders (AACSB, 2011;
2016; Altbach et al., 2009; Global Foundation for Management Education (GFME), 2008). This
respectively posits HEIs to exhibit unyielding quality assurance and accreditation and management
education providers undeniably oblige strategic engagement with stakeholders (AACSB, 2016). The
plunge of this is attributed to emerging imminent leaders that are needed within the developing
countries with diligent skills and receptivity (AACSB, 2016). Scholars have deliberated that
management education ought to be globalised and discourse the plunge towards university
internationalisation (Bruner and lannarelli, 2011) whilst Alsharari (2019) states that it is important to
internationalise the market as universities are tested in turbulent environments. AACSB International
(2011) findings on emerging global trends in HE discloses the gap amid what the world expects and
what management educators commonly do. The areas identified include the need for quality
assurance globally, solidification of international partnerships, more deliberate internationalization
within the syllabus, and linking various global activities to one another through an inclusive
globalization strategy. Thomas (2010) further highlights the prevailing incongruities amid the
theoretical & practical dimensions in both management research and management education. HEls
therefore, mandate transformed emphasis and collaboration with industry practitioners to reinforce
the curricula. Past research has mostly delved into international practices, with scarcity of research on
the Pacific (Naz et al., 2015), and Samoa in this regard is no exception. Thus, this research seeks to fill
in the research gap. By deliberating on the challenges of globalisation for management education,
illuminating the justification for taking the plunge on management education, this study seeks to
propose key lessons for the Department of Management, Tourism and Hospitality in the Faculty of
Business and Entrepreneurship at the National University of Samoa as it charts its way forward in the
international platform.

Literature Review: Challenges

Technological permeation of management education has elicited substantial scholarships into
management learning beyond the traditional classroom (Arbaugh, 2014; Redpath, 2012). Scholarships
encompass both conjectural and pragmatic work in higher education (Liu, 2012; O’Neill and Sai, 2014;
Snowball, 2014; Xu and Jaggars, 2014) and management education (Arbaugh, DeArmond, and Rau,
2013). Enquiries speculate that management education research is limited (Arbaugh and Hwang,
2015) and there is also absence of committed scholars of management learning and education
(Arbaugh, 2016), thus this study builds on the work of preceding scholarships as well as on the work
of Naz et al. (2015) to fill in the research gap. Given the impact of ICTs on HEls, new models such as
online and hybrid learning in management education has developed in the 21st century. The curated
scholarships deliberate on emerging issues such as virtual collaborations and learning outcomes,
prominence of mentor and learner interactions, research methods in this area, and forthcoming
research trends (Hwang, 2018). Scholars demarcate various challenges such as the significance of
encompassing the practical philosophies in management learning and education in contrast to the
traditional philosophies of education (Gersel and Thaning, 2020). Others also mention the emergent
need for digital literacy in management education (Allen, 2020). Lamb, Hsu, and Lemanski (2020)
postulates that issues of cross-cultural application makes management education challenging as well.
Thus, the scholars deliberate on the importance of contextualization and translation intelligence for
business schools and management educators in addressing this issue and in expediting learning
beyond theories by preparing scholars with skill sets which can be utilised in management practice.
Research also places prominence on more acknowledgment of dialectal and communication issues
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and advocates on the role of management educators in incorporating these in management education
curricula (Darics, 2019). The significance of building and enhancing links amid business and
management schools to promote real-world engagement and/or communities of practice is apposite
at this time given that the beneficiaries or external stakeholders should conjointly construct
management education curricula (Beech, Maclntosh, and MacLean, 2010). Management educators
globally have begun to revise the content and processes, in the context of classroom and hands-on
experiences (Bridgman, Cummings, and MclLaughlin, 2016), and management education classes
around emergent didactic methodologies such as threshold conceptions (Burch et al., 2015; Hibbert
and Cunliffe, 2015). Focus of management education also has been on assimilating sustainability
issues and scholarship experiences in the curriculum to advance global responsiveness (Sroufe et al.,
2015). Research highlights that prevailing management education that unquestionably and
unwaveringly places the learner’s independence, self-responsibility, and self-formation at its core will
be able to circumvent inadvertent blunders and the inescapable misrepresentation that will always be
part of any educational practice (Fellenz, 2019). There are also mounting apprehensions concerning
gender inequality in management education which Wagstaff, Hadjimarcou and Chanoi (2020) report
can be addressed by demarcating problem areas in gender equality and by identifying strategies to
address this quest. Thus, management educators must gradually embrace the role of curriculum
designers to address issues in management education (Hrivnak, 2019). Another contest of
management education is given the internationalization market and higher education field, there is a
big plunge for HEIs to go global (Alsharari, 2019). The changing nature of cross-border education has
also led to an upsurge in cross-border student flow, development of training hubs and branch
campuses, and the programme mobility options as revolutionized by the gigantic launch of online
courses such as Massive Open Online Courses (Varghese, 2014).

The new approaches in management education are opening prospects for management
practitioners to be able to explore a more balanced curricula reflecting conjectural underpinnings as
well as realities/apprenticeship (Mason, Kjellberg, and Hagberg, 2014). This thus, calls for a more
critical acumen to augment pedagogical and multidisciplinary progress, principally if scholars are
expected to be adaptive and resourceful in the face of multifaceted challenges and, conceivably, also
proxies of affirmative social change (Dehler, 2009; Welsh and Dehler, 2013).

Background: Management Education in the Department of Management, Tourism and
Hospitality in the Faculty of Business and Entrepreneurship at the National University of
Samoa

The National University of Samoa was established via an Act of Parliament in 1984. It is governed by
the NUS Act (2006) and NUS Amendment Act (2010). The University is also subject to the
requirements of the Public Finance Management Act (2002) and Public Bodies Act 2001. The NUS is
also actively involved and engaged through its commitment to the Government’s Strategy for the
Development of Samoa (SDS) 2017-2020 via its training, research and consultancy. The Education
Sector Plan (ESP) also provides the framework for NUS. The Ministry of Education, Sports and Culture
(MESC), the National University of Samoa and Samoa Qualifications Authority (SQA) are the
implementing agencies of the education sector objectives (Groves, 2019; Strategic Plan, 2017/18-
2020/21). The University’s teaching and research mandates are delivered through six faculties namely:
The Faculty of Science, Faculty of Arts, Faculty of Business and Entrepreneurship, Faculty of Education,
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Faculty of Health Science, & Faculty of Technical Education, and three Centres namely: Centre for
Samoan Studies, Oloamanu Centre for Professional Development and Continuing Education and the
Centre of Excellence in Information Technology plus the School of Maritime and Training (NUS, 2020).
Faculty of Business and Entrepreneurship is the Faculty under study. FoBE is committed to providing
a globally recognized platform in the pursuit of teaching, learning, research and community outreach
in the areas of tourism and hospitality, general business, office management, accounting, banking and
finance, commercial law, economics, management and marketing. FOBE is comprised of two
Departments; the Department of Accounting and Economics which is headed by Muliagatele Sesilia
Lauano and the Department of Management, Tourism and Hospitality which is headed by Tapu
lemaima Gabriel. The Faculty aspires to offer both; freshmen and mature students an environment
that is pleasant, supportive and collaborative leading to an enriched learning experience. It aims to
provide quality teaching and learning and supplement research, industry insights and practical as part
of class interactions to enhance the students learning process. It further intends to work with students
in preparing them for active citizenship, employment and further education and in ensuring that the
Graduate Attributes of the National University of Samoa are developed and enhanced. The 24th of
August, 2020 marked a significant milestone for the Faculty via the signing of the Memorandum of
Cooperation between the National University of Samoa and the Samoa Institute of Accountants (SIA).
This signified the close collaboration amid SIA and the Faculty staff towards teaching and learning
enhancements. The aim was to augment the quality and standards of the Bachelor of Commerce
Accounting programme. The 22nd of September, 2020 also marked a significant achievement for FOBE
and the National University of Samoa as the Memorandum of Association was signed between the
Samoa Tourism Authority (STA) and the NUS to deliver the Introduction to Hospitality Training. FoBE
research also forms an important part of the curriculum. FOBE’s research is extremely valuable, it’s
significant in the economic development of the island nations, and it is very relevant in the context of
the National Development Plans and the NUS Strategic Priorities. FOBE’s team is very dynamic and
diverse comprising of highly qualified staff that have exposure to national, regional and international
work contexts (Naz, 2020a).

The Department of Management, Tourism and Hospitality (DMTH) within FoBE offers certificates,
diplomas and degrees. DMTH offers courses in the business disciplines in Business Studies, Cookery,
Food and Beverage Services, Hospitality, Management, Marketing, Office Management, Tour Guiding
and Tourism Studies. FOBE’s Corporate Plan outlines the development of a Postgraduate Diploma in
all disciplines, which encompasses management, as one of its future development initiatives. FoBE
had reviewed its Bachelor of Commerce structure during 2015-2016 and staff have been upskilling
themselves through the Massive and Open Online Courses (MOOCs) from the Commonwealth of
Learning (COL) and also through the Certificate in Adult Teaching (CAT) programme at the University.
Staff have also been engaging in professional development through online and face to face studies in
the Masters, Doctor of Philosophy and Doctorate of Business Administration programmes
internationally. The NUS also offers trainings on Moodle for staff which enhances their online delivery
via the Moodle platform. Other trainings comprise of Statistical Package for the Social Sciences (SPSS)
training conducted by the Faculty of Science to help staff with quantitative analysis. The Library and
Resource Centre have also offered trainings on EBSCO for research and resource access for their
courses. Seminar series and research workshops have also been conducted on a fortnightly basis to
encourage staff and accelerate research within the Faculty. Staff have also been actively involved in
the NUS Research Forum.

FoBE had its last review in 2015 where the review panel was invited and reviews were completed.
The Faculty is presently preparing for the reviews scheduled for semester one in 2021. The Curriculum
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Advisory Committee (CAC) is also prominent in achieving the hallmarks of quality assurance. CAC has
been stagnant and needs to be reactivated. In order to enhance the quality assurance in DMTH, the
moderation process for management courses is undertaken both internally and externally. The
standard process for all management staff is to ensure that the learning outcomes and performance
criteria are evaluated and completed during lectures and tutorial classes. This is presently self-
moderated by the individual staff members. The final exam papers are vetted by the Head of
Department and senior members of the management discipline for validity, reliability and
accountability purposes. External reviews are conducted every five years, to revisit what was
recommended in the previous review and to monitor the progress and map strategically the way
forward for the Faculty. The External Review Process is coordinated by the Academic Quality Unit
(AQU) of the NUS in collaboration with the Faculty.

With respect to the mode of delivery for Management courses, the Faculty is utilizing the blended
learning mode post COVID-19. Staff have been engaged in Moodle, Google classroom, and face-to-
face lectures and presentations/seminars/debates in order to actively engage students. FoBE is also
planning to emulate the Open and Distance learning (ODL) mode for Savaii students. Management
Organization and People (HMG162) will be the first management course to be taught via the ODL
mode when implemented.

Amid the COVID-19 pandemic, the DMTH has responded in dealing with students from remote
areas of Savaii and presently marketing courses are also under review and development for delivery
via the ODL mode for the sake of Savaii students. The Technical and Vocational Education and Training
(TVET) programmes were also accredited by the SQA in 2017, and some of the management courses
involved in this accreditation under the Diploma V in Business was Personal Management Skills
(TBS202) and Managing Customers under Diploma V in Office Management (TOM203). At present, in
management education, none of the undergraduate management courses are accredited and this is
the future plan for DMTH and FoBE.

In the last five years, management education is tracked via the intake for Management courses in
Certificates, Diplomas and Degrees and this is illustrated in table 1.0 below.

Table 1.0: FoBE Enrolments in Management Courses from 2015 — 2020 by Programme of Study

Year Certificate Diploma Degree
2015 472 999 817
2016 512 955 803
2017 630 1134 897
2018 610 639 898
2019 583 444 696
2020 416 524 774

(Source: Compiled from the Internal Faculty Assessment Results, 2015-2020)

Table 2.0 below also outlines the number of students enrolled in each management course in the
last five years which portend the fluctuation in the numbers of enrolments course wise in DMTH.

Table 2.0: FoBE Enrolments in Management Course-wise for 2015 - 2020
Years 2015 2016 2017 2018 2019 2020
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Semesters Management Number of Students
Courses
1 HMG162 128 186 163 189 130 170
HMG202 73 73 70 56 70 58
HMG205 57 59 53 69 63 55
HMG361 47 34 43 44 42 27
HMG362 51 42 51 28 33 18
HMG364 50 47 35 31 34 33
Total: 406 441 415 486 372 361
Years 2015 2016 2017 2018 2019 2020
Semesters Management Number of Students
Courses
2 HMGO001 335 337 319 314 251 275
HMG161 113 98 93 131 128 138
HMG203 77 46 56 77 50 89
HMG204 54 78 58 85 79 87
HMG206 47 28 Noton | Noton | Noton | Noton
offer offer offer offer
HMG363 50 55 Noton | Noton | Noton | Noton
offer offer offer offer
HMG365 33 17 46 47 40 46
HMG366 37 40 49 50 43 24
HMG390 Not Not Not 22 27 29
available | available | available
Total: 746 699 621 726 615 688

(Source: Compiled from the Internal Faculty Assessment Results, 2015-2020)

The success of management education can be tracked through the pass rates as well. An overview of
the pass rates in the Management courses foretell a successful trend. Also, it signals how well this
particular field is contributing to the Faculty’s future on its way forward (see table 3.0).

Table 3.0: FoBE Pass Rates in Management Courses from 2015 - 2020

Years
2015 2016 | 2017 | 2018 | 2019 | 2020
Management

Courses Pass Rates %
HMG162 89 90 90 96 89 93
HMG202 92 89 90 93 99 98
HMG205 62 64 94 90 79 89
HMG361 74 79 85 80 86 85
HMG362 98 100 100 100 91 100
HMG364 100 100 97 97 100 100

Not available
HMGO001 93 90 89 92 95 presently

Not available
HMG161 95 99 97 94 91 presently

Not available
HMG203 96 100 98 82 89 presently
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Not available

HMG204 82 77 83 81 84 presently
Noton | Noton | Noton Not available

HMG206 84 100 offer offer offer presently
Noton | Noton | Noton Not available

HMG363 98 100 offer offer offer presently
Not available

HMG365 79 82 100 100 98 presently
Not available

HMG366 100 100 100 100 100 presently
Not available

HMG390 N/A N/A N/A 100 100 presently

(Source: Compiled from the Internal Faculty Assessment Results, 2015-2020)
Management education is also measured through the graduation rates (see table 4.0). Within the five

years, statistics for successful students who had graduated with Certificates, Diplomas and Degrees
are given and some of them have joined the workforce for their future endeavours.

Table 4.0: FoBE Graduation Rates in Management Courses from 2015 - 2020

Year Certificates Diplomas Degrees
2015 42 29 26
2016 30 21 34
2017 50 35 36
2018 25 23 32
2019 35 21 35
2020 Not available Not available Not available

(Source: The National University of Samoa. “NUS Statistical Digest, 2019”. Governance, Policy and
Planning, NUS, Samoa)

Methodology

This study has undertaken an exploratory review of the secondary literature sourced from mainly
journals. Secondary sources such as the NUS Strategic Plan, Internal Assessment Results, NUS
Statistical Digest were also utilised. Minutes of past meetings have also been used.

Taking the Plunge — Challenges and Lessons for the Department of Management, Tourism
and Hospitality in the Faculty of Business and Entrepreneurship (FoBE) at the National
University of Samoa

A rapid assessment of the stock takes of the experiences of the COVID-19 disruption to the FoBE
uncovered many significant management education challenges as indicated in the previous meetings
of the Faculty. These included challenges of migrating courses online to Moodle, regularly updating
Moodle, lack of resources in terms of access to online resources for preparing materials for students

68©The Journal of Samoan Studies Volume No.2



and issues of Human resources as staff had to be trained. Staff have more frequently whined over
insufficient online resources to facilitate preparation of course development for enhancing delivery
and support for students. Studies also show that technology based learning in Samoa is still in its early
stages. Key challenges include: inadequate resources, lack of training, issues of accessibility and poor
internet infrastructure which all impinge on the rudiments for strategic alliances with countries and
that are more resource based (Chan, 2010). This has implications for management education within
the DMTH at FoBE. Resources for developing courses/content material in course delivery could be
enhanced via Open Educational Resources (OERs), access to online databases for resource packages,
and online e-content or e-textbooks for instructors. To improve resource management to enhance
management education, at the Faculty level, administrators ought to utilize potentially scarce
resources appropriately, and at the same time align their resource management strategy to the
mission and vision of the Faculty by prioritizing projects and making appropriate allocations likewise.
Also, the financial expenditure management practices should be monitored and transparency in the
budget process should be promoted. Strict budget monitoring can permit scrutiny.

One of the responses to the COVID-19 crisis is related to the transition from face to face modes to
hybrid/blended modes. FoBE has adapted to this very quickly. With respect to the mode of delivery
for Management courses, the Faculty is utilizing the blended learning mode post COVID-19. Staff have
been engaged in Moodle, Google «classroom, and face-to-face lectures and
presentations/seminars/debates in order to actively engage students. FOBE will also be emulating the
Open and Distance learning (ODL) mode for Savaii students. ODL has been fully-fledged and deemed
an essential global strategy in solving difficulties of access to education (United Nations Educational,
Scientific and Cultural Organization (UNESCO), 2004)). ODL has evolved as a retort to shifting students’
needs, technological advances and revolution of digital and online learning (Arinto, 2016;
Vlachopoulos, 2016). Management Organization and People (HMG162) will be the first management
course to be taught via the ODL mode when implemented. Training was identified as the main
challenge in the paragraph above. The aim of the Faculty programmes for training should target the
development of wide-ranging ODL skills in a methodical and articulate ways. Teaching through ODL
meritoriously necessitates skills in content development, learning activities, teaching pedagogies and
strategies, and assessments. Therefore, it is not only confined to the Moodle trainings that staff have
already undergone. That is why Mishra and Koehler (2006) deliberate on the integration of content,
pedagogy, and technological knowledge and skills whilst the work of Arinto (2013) discourses the skills
framework that addresses this requirement. Thus, it has been stated in the “Report of the Baseline
Study on Technology Enabled Learning at the National University of Samoa” that capacity building for
educators and orientation for learners are required to make the environment more resourceful,
engaging and learning centered. The emphasis on training for educators in the use of OERs and the
NUS’s learning management system (LMS) was also stressed (Commonwealth of Learning and
National University of Samoa, 2017). Correspondingly, ODL presents new challenges in information
dissemination in the context of Samoa in management education. Mossberger et al. (2003) observes
that technical competency of the distance learners poses a unique challenge and impacts the learners’
ability to access resources. Thus, digital literacy is pressed (Naz, 2020).

The impact of COVID-19 on management education is also increasingly witnessed in the increased
imbalance/disparity in access and retention, as at-risk students return at inferior levels due to
augmented monetary and situational constraints. These at-risk students have been identified for
DMTH courses and intervention strategies have been deployed by the educators.

Another challenge of management education for DMTH would arise in terms of maintaining
academic standards. The main problem is that in the absence of formal teaching and education
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sessions, close and systematic interface amid the educator and learner is not possible for ODL courses.
Therefore, in terms of the implications for management education, it is important to prepare the
resource packages by explicitly outlining the resources learners’ need to aid in their learning journey.
Normally for management courses, study guides are not provided. Study guides ought to be arranged
and contextualized to the local issues for relevance and ease of learners’ understanding for the course
yet to be ventured on.

This further raises concerns for Quality Assurance (QA) in management courses including ODL
delivery. Lack of concrete quality standards impacts the ability of DMTH to track problems and suggest
improvements. Thus to enhance QA, internally within the DMTH, quality circles should be setup
discipline wise to review resources/course developments and to map out inconsistencies in courses
and/or to identify course overlaps. The quality circle should be tasked with mapping evidently the
learning outcomes (LOs) and unpacking the LOs in terms of how it would be measured/evaluated via
assessments. DMTH courses should also promote the use of rubrics/marking guides for all
assessments. Consequently, there has to be some standardization across the DMTH courses. The
implications to explore prior learning assessments and experiential learning methodologies in ODL
should be conspicuous as well. Organizations with stakes in ODL such as the the Asian Association of
Open Universities (AAOU), the Commonwealth of Learning (COL), the Organization for Economic Co-
operation and Development (OECD), the United Nations Educational, Scientific and Cultural
Organization (UNESCO), and the World Bank (WB) have created toolkits and guidelines to support
members in attaining and executing QA (AAOU, 2019; COL, 2009; 2020; OECD, 2020, UNESCO, 20203,
b, WB, 20203, b). These documents serve as important routes to emulate in the context of ODL.
Scholars also discourse that an ODL system mandates an all-inclusive and an assimilated online
student support system to sustain the quality of ODL (Mir, 2017; Mir et al., 2019).

Conclusion

HEls provide distinctive prospects for individual progress and equal opportunity for learners. The
failure of HEIs to sustain management education can lead to perilous social commotions, as learners’
may plummet out of the learning structure and become impotent in engaging in active learning thus
being uncertain about the prospects of their education. Thus, management education is challenged
with an enormous task of disseminating education and bridging the learning gap in society.

Undeniably globalization and revolution of ICTs have transformed management education, the
pedagogics and style of management education needs to transform in lieu of the shifting priorities.

Amid the heart of ODL success in management education lies the support via resources, budget,
training, human resources, content, technology and pedagogical and instructional support systems.
Lack of support would cause a trickledown effect on success ultimately and lead to inactive
engagement and learning. Thus, these would be key areas to consider in management education and
planning/delivery.

Management education is noteworthy and necessitates a holistic and multi-disciplinary approach
that facilitates transformation through policy dialogue, capacity building and quality assurance.
Management education also necessitates active leadership and governance.

As the pathway is paved for management education on a global scale, the importance of

contextualizing to local cases and illustrations cannot be disregarded. Communities of practice to
share local best practices needs to be transferred through organizational knowledge sharing.
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As the way forward for the DMTH at the FOBE, management education is presenting key challenges,
however, there is a need for greater deliberation, consultation and reform.

This study was a preliminary study and was mostly secondary based, however, future studies can
extend this research through in-depth interviews and surveys not just within DMTH but overall in
FoBE.
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